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Figure 1 Fig. 1 In Harvard, Paulo Freire let his beard grow (Gadotti et al., 1994). 


PEDAGOGY OF THE OPPRESSED is a fascinating book about Education 
as a process of social transformation. It is recommended reading for every 
trainee teacher. 


Brief description of the book in relevance to education 


After the Military coup d’état in Brazil in 1964(Freire, 1993 p 31), Freire was incarcerated by 
the Military who ruled for 21 years. After 1964, he produced a revolutionary, progressive, 
and critical masterpiece an elaboration of his pedagogy, his teaching transformed the 
education of the Brazilian peasantry and is still doing so today, the central theme of the book 


is a methodology for social justice. 
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Figure 2 Returns to Brazil after 16 years in exile and visits the Education and Society Center of Studies (CEDES), in 
Campinas, Sao Paulo State. From left to right: Mauricio Tragtenberg, Carlos Rodrigues Brandao and Moacir Gadotti 
(Gadotti et al., 1994). 


In four chapters he guided the reader to a process of liberation, that is nonsubversive, non- 
violent. He had a deep understanding of the education need of the lay people and their desire 
to be free and demonstrated his professionalism, and duties as a teacher. He suggested an 
education that both the oppressor and oppressed would be using — co-intentional education 
(Freire, 1993 p 69). The oppressed, who have been shaped by years of oppression, must find through 
their struggle the way to life - affirming humanization(Freire, 1993 p 68). The correct method lies in 
dialogue that changes their own conscientizagdo translated as critical consciousness or awareness 


(Freire, 1996 p 67, Villacanias de Castro, 2016 p 79). 


Identification of an issue 


Paulo central thesis in the Pedagogy of the Oppressed was to liberate both the oppressed and 
the oppressor, two interactionist elements by means of dialogue and praxis(Freire, 1993 p 
71). He did this by first bridging the two opposing elements with a language he structured. 
The peasant would not come to class, so he took the class to them, he reinvented part of the 
Portuguese language that would he hope to bind them into a possible, probable dialogue of 
negotiation. The people began to take notice of their conscious conscientization, criticism and 


began to forge justice. 


Figure 3 Cultural circle in Gama, near Brasilia, capital of Brazil, September 1963(Gadotti et al., 1994). 


His call to the Brazilian people, was carefully crafted in the pedagogies. The one aim was to 
liberate both the oppressor and the oppressed through dialogue. He focused his literary might 
at this concept- liberate each other by their own effort. To liberate them they need the 
education that would make it possible. However to halt the dehumanization by capitalism, 
Freire believed that humans require the ability to recognize and critique the words and 


language that shape their consciousness(Dale and Hyslop-Margison, 2010). 


Theorization of an issue 550 words 


A choice of sociological theoretical perspectives such as interactionism exemplified by 
Blumer, functionalism as exemplified by Durkheim and conflict theory as exemplified by 
Marx are available to work with the central theme of liberation through pedagogy. Choosing 


Durkheim may bring some order out of the chaos of interactionism and conflict theory. 


Liberation is a social theme because it concerns a large proportion of the Brazilian 
people(2015). Its function would be to guide the Brazilian people to critical 
consciousness(Freire, 1993 p 147). However, the functionalism of Emile Durkheim defines 
society as constituents of many smaller integrating parts. That any extensive structural 
changes would disturb the integrity of the whole would not be applicable. So, the changes in 
both the oppressed and the oppressor should not require violence to be compatible with 


functionalism. 


Figure 4 Paulo Freire beside Ivan Illich in Geneva, 1971. Both critique traditional School (Gadotti et al., 1994). 


According to Freire, the dehumanization of a class of a population in a society by exploitation 
and impoverishment is reversible by pedagogy and dialogue. Freire assessment of the 
peasantry reveal a desire on the part of the peasant to be out of the class, not to be with the 
oppressors and the curriculum that serve the oppressors did not serve the oppressed. To bring 
together the two disparate entity, he reconfigured part of the Portuguese language with terms 
that both the oppressed and the oppressor could use to develop an entente, he used some 


generative words(Freire, 1993 p 84). 


If axiology - the value and worth - was the starting point and the loss of those worth occurred 
at some stage, then the probability of regaining their worth and values was something they 
both have to work on(Freire, 1993 p 43). As an abyss separate them, Paulo Freire build a 
bridge with numerous writings and teachings; a peaceful, non-violent pedagogical 


intervention, he taught teachers his method to propagate his ideas. 


The theme of the book is weaved with the threads of exploitation and impoverishment, 
dehumanization and exclusion, rejection and abasement, demoralization, and indignation, 
with abuse and indoctrination of a class of the Brazilian society by another class of the same 


society. 


In the class as well as out of the class, he encouraged both to pose questions, not reach 
nirvana but to achieved critical consciousness. Not to just follow orders, but to discuss 
alternatives using dialogue as a means of analyzing and solving issues that concerns both 


equally. 


The teacher- student relationship is like the oppressor- oppressed paradigm, with dialogue 
and problem posing it may be possible for both to success in their freedom from ignorance. 
Freire stated that the power of the oppressor cannot bring about their salvation, it is the 
weakness of the oppressed that may achieve this without reversing the poles where the 


oppressed become the oppressor. 


Contextualized analysis and synthesis of an issue 


To understand this Brazilian phenomenon, it is necessary to focus on the context where the 
narrative evolved and how Paulo Freire synthesis a hypothesis to approach the problem of 


educating the peasant and giving them back the dignity, they have loss. 


In the last paragraph of chapter four Freire wrote this: 


“Only in the encounter of the people with the revolutionary leaders—in 


their communion, in their praxis—can this theory be built.” 


Can this theory be built is not a question if we assumed it be a query then he was asking 
whether his theory would work, or as a final statement it is assumed that the people here is 
the oppressed and the oppressor as one population - is now communicating with those among 
the oppressed and the oppressor alike have had a transformation of the critical consciousness 
and are as one leadership team they are now moving forward in dialogue, freedom, liberation 


to social justice and liberation. 


Figure 5 Freire in 1989 as Municipal Secretary of Education at 
a demonstration against censorship of books in schools in the previous municipal administration. He is beside Luiza 


Erundina, Mayoners of S oa o Paulo, and Frei Betto(Gadotti et al., 1994). 


In the 1960’s that was not the case, the social structure of the Brazilian society before the 
military coup d’état of 1964, broke apart with the beginning of 21 years of dictatorship. 
Those in power made the most of it, exploiting, incriminating, and destroying the fabrics of 
the family and the rectitude of the peasant with extra judicial killing. Interactionism was at 
large. Paulo Freire lived through it. After the coup, He was immediately incarcerated. His 


influence was not compatible with dictatorship. He was be exiled. 


Figure 6 Paulo Freire in Managua, with Hugo Asmann, Arturo Ornelas, Carlos Tunnermann, Minister of Education of 
Nicaragua and Fernando Cardenal, Director of the National Literacy Crusade (1979)(Gadotti et al., 1994). 


Before 1964, he saw his father became poorer and poorer until he was unable to support his 
family while others become richer and wealthier. Later, his family was supported by his uncle 
in Rio de Janeiro until he too became impoverished. With the depression things could not get 
any better. The poor got worse, and the rich become so powerful that the peasant lost 
everything including their ability to criticize constructively, they became what Paulo Freire 


term dehumanized. 


He struggled to restore their losses with a series of pedagogies that liberated the exploited. 


Figure 7 Paulo Freire as Municipal Secretary of Education, with the coordinating team of the Ist Congress of 
Adult Literacy Students of MOVA-SP, in the City of S ct o Paulo, in 1990(Gadotti et al., 1994). 
The Brazilian government set up a program to support families financially. With a democratic 
political system, a justice system and an economy Brazil graduated to a better society that 
continues to thrive after Paulo Regus Neves Freire death in 1997. The methodology of book 


establishing itself as a possible model for societal change worldwide. Can it be done? 


“Only in the encounter of the people with the revolutionary leaders—in 
their communion, in their praxis—can this theory be built.” 
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Figure 8 This Photo was sent to Paulo Freire in 1986 by one of his readers, an educator who applied his ideas in 
approximately 80 classes with the nomad’s people of the desert of Kenya(Gadotti et al., 1994). 


Figure 9 The Ist National Literacy Seminar, Monte Mario, Democratic Republic of S ¢f Tomé and Principe, 1976(Gadotti 
et al., 1994). 
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Figure 10 Paulo Freire beside Miguel Darcy de Oliveira, from IDAC, and Mario Cabral, Minister of Education, in Guinea- 
Bissau, in 1978(Gadotti et al., 1994). 
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